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trying?

Think about your target class….

noticing?

What are you

What are you

What are you learning?
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Inclusive Curriculum Design

Learning Continuums & Access Points

Today!



Universal Design for Learning: The Ramp for Learning

FIRM Goals, FLEXIBLE means



Grade Level Goals

Activity 1

Activity 2

Activity 3

Same for Everyone

DifferentiatedBackward Design

McTigue, 2010

Does not 
compromise the 
integrity 
evaluation

Standards Based

Backwards Design

FIRM Goals, FLEXIBLE means



BIG IDEA

Content

Curricular 
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Context
Place/ Strengths/ Interests/ 

Inquiry/ provides context to help 
students to understand

Scope & Sequence
Knowledge base needed to develop 

competencies

Responsive
Formative assessment helps us to 

determine which competencies 
skills to develop

Responsive
Students decide/co-decide which 

core competencies to develop 

Shelley Moore, 2021
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Inclusive Curriculum Design

Learning Continuums & Access Points



Learning Continuums

• Learning maps/ learning continuum/ learner progressions

• Task neutral/ standards based

• Same entry point/ multiple exit points

• Start from access (what is essential/conceptual), add on challenge

• Students can have a role in choosing their challenge

• Different from a rubric

Slide 8 Moore, 2025



Rubrics vs. Continuums

deficit deficit Standard

goal
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Rubric: Life Sciences 11

Curricular Competency Goal: Processing and analyzing data and information
Construct, analyze, and interpret graphs, models, and/or diagrams
Student friendly: I can understand data and information by constructing, analyzing and interpreting 
visual representations of information

Approaching Emerging Developing Proficient Extending

• I can understand 
data and 
information by 
constructing, 
analyzing and 
interpreting 
visual 
representations 
of information 
with  support

• I am beginning to 
understand data and 
information by 
constructing, analyzing 
and interpreting visual 
representations of 
information

• I sometimes understand 
data and information by 
constructing, analyzing 
and interpreting visual 
representations of 
information

• I consistently understand 
data and information by 
constructing, analyzing 
and interpreting visual 
representations of 
information

• I always 
understand data 
and information 
by constructing, 
analyzing and 
interpreting visual 
representations of 
information
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Rubric: Life Sciences 11

Curricular Competency Goal: Processing and analyzing data and information
Construct, analyze, and interpret graphs, models, and/or diagrams
Student friendly: I can understand data and information by constructing, analyzing and interpreting 
visual representations of information

Approaching Emerging Developing Proficient Extending

• I can understand 
data and 
information by 
constructing, 
analyzing and 
interpreting 
visual 
representations 
of information 
with  support

• I am beginning to 
understand data and 
information by 
constructing, analyzing 
and interpreting visual 
representations of 
information

• I sometimes understand 
data and information by 
constructing, analyzing 
and interpreting visual 
representations of 
information

• I consistently understand 
data and information by 
constructing, analyzing 
and interpreting visual 
representations of 
information

• I always 
understand data 
and information 
by constructing, 
analyzing and 
interpreting visual 
representations of 
information

- The problem is frequency is not complexity, is deficit based and is good to measure fluency not 
understanding
- It doesn’t matter is a student uses “support” or not, if the tool or action increases independence 
(support is not a person)
- If they need a person to meet a goal, the goal is not accessible enough
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One point rubric

Standard

goal
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One Point Rubric: Life Sciences 11

Our Unit Questions
- Why is the forest in Campbell River unique?
- How and why has the forest ecosystem in Campbell River evolved over time?

I need support My goals for this unit I need challenge

• I know speciation that occurs within our 
local ecosystems

• I can understand data and information by 
experiencing and interpreting the local 
environment 

• I can understand data and information by 
seeking evidence and analyze data 

• I can understand data and information by 
constructing, analyzing and interpreting 
visual representations of information

- Great for student self assessment
- Difficult to use for formative & summative teacher assessment
- Does not communicate the variability and complexity within the goal

Slide 14 Moore, 2025



Reductive vs vs. Additive

Essential More complex More complex

Learning 
Outcome
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Even More 
Complexity

More 
Complexity

Essential 
Concept

Start from access, build on challenge

The Planning Pyramid: Differentiated Curriculum
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Curricular Competency Goal: Processing and analyzing data and information
Construct, analyze, and interpret graphs, models, and/or diagrams
Student friendly: I can understand data and information by constructing, analyzing and interpreting 
visual representations of information

Essential Developing Confident

I can construct a visual 
representation of data 
in one way

I can describe what a 
visual is communicating 
(what is happening?)

I can construct a visual 
representation of data in 
more than one way

I can analyze a visual 
representation of data 
(How do I know?)

I can construct a visual 
representation of data 
in any way

I can interpret a visual 
representation of data 
(why does this 
matter?)

Additive Learning Continuum: Life Science 11

Slide 22 Moore, 2025
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Access Points



An Additive Continuum of Proficiency

Grade Level 
Learning 
Standard

Approaching
Grade Level

Grade Level
Essential

Grade Level
Developing

Grade Level
Confident

Grade Level
Extending

Creating 
Access

Essential 
Concept

More 
Complexity

More 
Complexity

Creating 
Challenge

(Replacement IEP Goal)

(IEP evaluation)

Incomplete
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Forward Design Example
Grade 10 English
• Task for all: Read “The Martian 

Chronicles”



Differentiated Accommodations

• Modified Text/Task: 



• Modified Task: 





Forwards Design

• A lot of work for one student/ no one 
else benefits from the resources

• Focus is on task not goals
• The student may be able to meet the 

goals, just not using this text or 
doing this task

• The task is evaluated, not the goal
• Reading The Martian Chronicles is 

not a learning goal
• Compromising evaluation



Creating accessible learning goals in 
inclusive classrooms
1. Once the grade level learning standard has been determined, you can 

make it accessible by:
• Identifying the verb and restate the goal using a more accessible verb 

(e.g., match, find, choose, show, follow etc.)
• Including more accessible skills/content
• Making the goal relevant to the student(s)
• Considering foundational & pre-requisite skills
• Restating the goal in more accessible language

Inclusive Curriculum Design



Curricular Competency Goal: Processing and analyzing data and information
Construct, analyze, and interpret graphs, models, and/or diagrams
Student friendly: I can understand data and information by constructing, analyzing and interpreting 
visual representations of information

Approaching Essential Developing Confident Extending

I can build a visual 
representation of data 
by following a model

I can understand a 
visual representation 
of information that is 
familiar to me

I can construct a visual 
representation of data 
in one way

I can describe what a 
visual is communicating 
(what is happening?)

I can construct a visual 
representation of data in 
more than one way

I can analyze a visual 
representation of data 
(How do I know?)

I can construct a visual 
representation of data 
in any way

I can interpret a visual 
representation of data 
(why does this 
matter?)

I can construct a visual 
representation of data 
based on the purpose

I can interpret a visual 
representation of data 
(what data is missing to 
get a better 
understanding of the 
data?)

Additive Learning Continuum: Life Science 11
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Course/Subject/Grade(s): Life Sciences 11 Planning Team: Timberline Secondary

Unit Guiding Question: Unit Guiding question: 
Why is our forest in Campbell River unique? How and why have ecosystems in Campbell River evolved over time?

Learning Standards Approaching – IE/ IEP Essential Developing Confident Extending

Content:
I know speciation that 
occurs within our local 
ecosystems

I know examples of 
species in Campbell 
River Forest 
ecosystem

I know an example of 
divergent, convergent, and 
coevolution in one local 
ecosystem

I know an example of 
divergent, convergent, and 
coevolution in more than 
one local ecosystems

I know how our 3 local 
ecosystems interact with 
each other

I know how local human 
activity affects speciation 
in an ecosystem
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I can understand 
data and 
information by 
experiencing and 
interpreting the local 
environment 

I can experience my 
local forests, streams 
and the ocean 
respectfully

I can experience the local 
forests, streams and the 
ocean using my senses 
and collecting evidence 
(pictures, objects, 
drawings, writing)

I can interpret the local 
forests, streams and the 
ocean by keeping track of 
my thinking about my 
evidence over time

I can interpret the local 
forests, streams and the 
ocean by making 
connections and 
reflections of my evidence 
collected

I can interpret the local 
forests, streams and the 
ocean through ethical 
observation and 
stewardship

I can understand 
data and 
information by 
seeking evidence 
and analyze data 

I can organize and 
collate evidence

I can identify trends in data
I can find connections in 
data

I can identify relationships 
between variables

I can identify and perform 
simple calculations

I can identify 
inconsistencies in data

I can understand 
data and 
information by 
constructing, 
analyzing and 
interpreting visual 
representations of 
information

I can build a visual 
representation of data 
by following a model

I can understand a 
visual representation 
of information that is 
familiar to me

I can construct a visual 
representation of data in 
one way

I can describe what a visual 
is communicating (what is 
happening?)

I can construct a visual 
representation of data in 
more than one way

I can analyze a visual 
representation of data 
(How do I know?)

I can construct a visual 
representation of data in 
any way

I can interpret a visual 
representation of data (why 
does this matter?)

I can construct a visual 
representation of data 
based on the purpose

I can interpret a visual 
representation of data 
(what data is missing to get 
a better understanding of 
the data?)
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Course/Subject/Grade(s): Grade 2/3 Planning Team: Parkway Elementary

Unit Guiding Question: Who are our monsters? How many ways can we catch a monster?

ACCESS: This is 
what I need to know 

and do

ALL: This is what I must 
know & do

MOST: This is what I can 
know & do

FEW: This is what I 
could know & do

CHALLENGE: This is what 
I can try to know & do

Content Goal(s):
I know elements of a story

I know the story. 
“How to catch a 
Monster”

I know character
I know setting
I know conflict

I know structure
I know plot

I know dialogue
I know theme

I know characterization 

I know types of forces I know fall, push and 
pull

I know that fall, push and 
pull is a force

I know that force can be 
sped up or slowed down

I know how different 
materials effect force

I know how shape of an 
object affects force

C
u

rricular C
om

p
etency G

oals

I can make a 
monster trap

I can follow a model 
to create

I can choose tools and 
materials to create

I can incorporate a new 
material to my model

I can make changes 
using trial and error
I can incorporate new 
ideas

I can solve a problem 
about something I created

I can explore and 
create using art 
processes and 
materials

I can create I can create using ideas 
and purposeful play 
inspired by my 
imagination

I can create something 
collaboratively

I can create through 
experimentation

I can create through 
inquiry

I can write I can label using 
words

I can write sentences I can use punctuation I can use strategies for 
spelling

I can connect sentences 
together around a topic

I can create a story 
for an audience

I can have a role in 
sharing a story

I can share my story 
verbally

I can share a story 
visually

I can write a story I can communicate and 
integrate my many ways 
to share a story

I can be personally 
and socially 
responsible 

I can use my tools 
and materials to 
perform a task

I can use materials safely 
when I am creating
I can work in a group when 
I create

I can be safe in the space 
around me and others 
when creating

I can share and respond 
to art appropriately and 
be sensitive to others

I can respond offer 
feedback to other 
respectfully
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Learning Outcome:
Student friendly:

Grade Level Proficiency

Approaching Essential Developing Confident Extending

Our Co-Planning Journey: Learning Continuums
1. Using the elaborations for each learning outcome, we constructed a grade-level scaffold 
in student friendly language

2. We started with the most essential concept of the outcome 
and then we added on complexity

3. We extended the grade level scaffold to include an access point and challenge point
Slide 24 Moore, 2025



Access Grade Level Proficiency Challenge

Grade Level 
Learning Standard

Approaching Essential Developing Confident Extending

Scaffolded Curriculum:  Point Continuum

Moore, 2025Slide 30



Access Grade level indicators Challenge

Grade Level 
Learning 
Standard

Approaching Essential Confident Extending

Scaffolded Curriculum: 4 Point Continuum

Moore, 2025Slide 31



Scaffolded Curriculum: 3 Point 
Continuum

Access Grade level 
indicators

Challenge

Grade Level 
Learning 
Standard

Moore, 2025Slide 32



Access
Grade Level Indicators of 

Success
Challenge

Grade Level Learning Standard

3 point Learning Continuum

Starting point for ALL

Adding complexity for MOST

Adding complexity for FEW

Moore, 2025Slide 33



Possible Access Points Grade Level Indicators of Success Possible Challenge Points

• Student know that there are objects that 

are different sizes in my life

• Students know that size describes how 

big or small something is

• Students know the difference between 

words, pictures

• Students know the letters in their name/ 

first letters and sounds of familiar names 

and words

• Students know the difference between 

reading, writing and speaking

Math (K) Content

• Students know direct comparison measurement

ELA Content

Students know language features, structures, and conventions 

including:

• concepts of print

• letter knowledge

• letter formation

• the relationship between reading, writing and oral 

language

• Students know standard units of 

measurement

• Students know more complex language 

features, structures, and conventions 

including print awareness

• Students can show “more” or “less” 

when estimating familiar items

• Students can visualize and share their 

thinking about math concepts by using 

familiar and concrete objects and 

materials

• Students can attend to and participate in 

shared numeracy activities

• Students can attend to participate in 

shared literacy activities

Math (K) Curricular Competency

• Students can reason and analyze by estimating reasonably

• Students can understand and solve by visualizing to 

explore mathematical concepts

• Students can communicate and represent by representing 

mathematical ideas in concrete, pictorial and symbolic 

forms

• Students can connect and reflect by connecting 

mathematical concepts to each other and to other areas 

and personal interests

• Students can justify why an estimation is 

reasonable

• Student can visualize to explore more 

complex mathematical concepts

• Students can communicate mathematical 

ideas in any way and with more complex 

mathematical concepts

• Students can connect mathematical ideas 

to events in the world

• Students can explore more complex print, 
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Possible Access Points Grade Level Indicators of Success Possible Challenge Points

• I know that there are objects that are 

different sizes in my life

• I know that size describes how big or 

small something is

• I know the difference between words, 

pictures

• I know the letters in my name/ first 

letters and sounds of familiar names 

and words

• I know the difference between 

reading, writing and speaking

Math (K) Content

• I know that I can measure two objects by 

comparing them

ELA Content

I know that I can understand language by

• knowing the names of letters and sounds

• making letters in different ways

• knowing how reading, writing, and speaking are 

connected

• I know standard units of measurement

• I know how text features and text 

structures can help me understand text

• I can show “more” or “less” when 

estimating familiar items

• I can share my thinking about math by 

using objects and materials

• I can watch and play in math activities 

with my friends

• I can watch and play in language arts 

Math (K) Curricular Competency

• I can estimate

• I can solve math problems by visualizing 

• I can show my thinking in math by using 

symbols, pictures and objects

• I can connect what I am learning in math to 

interesting things in my life and the world

• I can justify my estimation

• I can visualize more complex 

mathematical concepts

• I can communicate mathematical ideas in 

any way

• I can connect mathematical ideas to 

events in the world
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I can…

Activities

Slide 21



2023

What do you want to try?
Learning Outcome:
Student friendly:

Grade Level Proficiency

Approaching Essential Developing Confident Extending

Learning Outcome:
Student friendly:

Grade Level Proficiency

Approaching Essential Confident Extending



2023

Inclusive Lesson Planning

June 4
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