‘SW www.drshelleymoore.com

MOORE PpH.D. @drshelleymoore

@drshelleymoore.bksy.social

@ @drshelleymoore

Dr. Shelley Moore




Think about your target class.... ‘
What are you trying?
What are you nOtiCing?

What areyou |@g rning?

Shelley
MOORE PH.D.
2023



Today!

Inclusive Curriculum Design

Inclusive Lesson Design

Shelley
MOORE PH.D.
2023



Universal Design for Learning: The Ramp for Learning
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Access

Support

Executive Function

Universal Design for Learning

The Universal Design for Learning Guidelines

The goal of UDL is learner agency that is purposeful & reflective, resourceful & authentic, strategic & action-oriented.

Design Multiple Means of

Engagement

Design Options for

Welcoming Interests & Identities

* Optimize choice and autonomy (7.1)

« Optimize relevance, value, and authenticity (7.2)
+ Nurture joy and play(7.3)

+ Address biases, threats, and distractions (7.4)

Design Options for

Sustaining Effort & Persistence @

+ Clarify the meaning and purpose of goals (8.1)
« Optimize challenge and support (8.2)

* Foster collaboration, interdependence, and collective
learning (8.3)

+ Foster belonging and community (8.4)
+ Offer action-oriented feedback (8.5)

Design Options for

Emotional Capacity )

* Recognize expectations, beliefs, and motivations (9.1)
+ Develop awareness of self and others (9.2)

* Promote individual and collective reflection (9.3)

* Cultivate empathy and restorative practices (9.4)

f)CAST Until learning has no limits’

Design Multiple Means of
Representation

Design Options for

Perception

* Support opportunities to customize the display of
information (1.1)

e Support multiple ways to perceive information (1.2)

* Represent a diversity of perspectives and identities in
authentic ways (1.3)

Design Options for
Language & Symbols
» Clarify vocabulary, symbols, and language structures (2.1)

« Support decoding of text, mathematical notation, and
symbols (2.2)

« Cultivate understanding and respect across languages
and dialects (2.3)

e Address biases in the use of language and symbols (2.4)
o |llustrate through multiple media (2.5)

Design Options for
Building Knowledge i)
« Connect prior knowledge to new learning (3.1)

« Highlight and explore patterns, critical features, big ideas,
and relationships (3.2)

» Cultivate multiple ways of knowing and making meaning (3.3)

« Maximize transfer and generalization (3.4)

Design Multiple Means of
Action & Expression ‘\3

Design Options for
Interaction ¢

e Vary and honor the methods for response, navigation,
and movement (4.1)

e Optimize access to accessible materials and assistive and
accessible technologies and tools (4.2)

Design Options for
Expression & Communication s
« Use multiple media for communication (5.1)

* Use multiple tools for construction, composition, and
creativity (5.2)

e Build fluencies with graduated support for practice and
performance (5.3)

o Address biases related to modes of expression and
communication (5.4)

Design Options for

Strategy Development

* Set meaningful goals (6.1)

« Anticipate and plan for challenges (6.2)

* Organize information and resources (6.3)

* Enhance capacity for monitoring progress (6.4)
* Challenge exclusionary practices (6.5)

udlguidelines.cast.org © CAST, Inc. 2024

Suggested Citation: CAST (2024). Universal Design for Learning Guidelines version 3.0 [graphic organizer]. Lynnfield, MA: Author.
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Guiding Unit Question:

Lesson Goal(s): Date

Connecting Activity: Supports

Mini Lesson:

Processing Tasks:

| Need | IMust.. 1 lCan.. | 1Could.. ! ICanTryto...

to... 1 1 1 1
1 1 1 1
1 1 1 1
1 1 1 1
1 } 1 }
I 1 1 1
I 1 1 1
1 1 1 1
1 1 1 1
1 1 1 1
| | | |

Access ! All I Most ! Few I Challeng
Transforming & Personalizing Activity:
Slide 10 Lesson Planning Template — Shelley Moore, 2025
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Guiding Unit Question:

Lesson Goal(s): Date

Connecting Activity: Supports

Mini Lesson:

Processing Tasks:

| Need | IMust.. 1 lCan.. i 1Could... ! ICanTryto...

to... 1 1 1 1
1 1 1 1
1 1 1 1
1 1 1 1
1 1 1 1
1 1 | 1
1 1 1 1
1 1 1 1
1 1 1 1
1 1 1 1
| | ! |

Access ! All I Most ! Few I Challeng
Transforming & Personalizing Activity:
Slide 11 Lesson Planning Template — Shelley Moore, 2025
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Universal Design for Learning: Lesson Design

Mini Lesson

Provide multiple means of Provide multiple means of

Representation

Provide multiple means of

Action & Expression

Engagement

Affective Networks = \\ ) Recognition Networks e /‘ Strategic Networks
The “"WHY" of Learning *"-\\\' 5 The “WHAT" of Learning Q- The "HOW" of Learning

Transforming &
Personalizing Phase



Universal Design for Learning: Lesson Design

Example Lessons

- Grade 2 Science

- Grade 8 Humanities

- Grade 11/12 Industrial Design



Subject Area: Science

Planning Team: Kim (CT2), Shelley, Jessica (PA), Raime (P), Kendra (DI)

through the environment.

Big Idea(s): Water is essential to all living things, and it cycles

Unit Guiding Question(s): Why is water important to living things and the environment?

Learning Standard

water sources including local watersheds

Key Vocabulary: wetlands, stream, underground water, Indian Ocean, glacier, Arctic Ocean, river, dug out/ pond, Pacific Ocean, Earth, fresh water
Lake, Atlantic Ocean, Southern Ocean, salt water

Student Friendly Language

| know different kinds of water sources on the Earth

local First People’s knowledge of water: connection to
other systems

| know the local Frist Peoples’ understanding of water

Processing and analyzing data and
information

What do students need to do? Ask questions about familiar objects and events | can ask question about things | am curious about
Curricular Competencies

Questioning and predicting

What do students need to do? Sort and classify data and information using | can sort organize my learning in different ways
Curricular Competencies drawings, pictographs and provided tables

What do students need to do?
Curricular Competencies
Communicating

Communicate observations and ideas using oral or
written language, drawing, or role-play

| can share my learning and ideas in different ways

| am a critical thinker...

Slide 14
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Subject Area: Science Planning Team: Kim (CT2), Shelley, Jessica (PA), Raime (P), Kendra (DI)

Big Idea(s): Water is essential to all living things, and it cycles Unit Guiding Question(s): Why is water important to living things and the environment?
through the environment.

Key Vocabulary: wetlands, stream, underground water, Indian Ocean, glacier, Arctic Ocean, river, dug out/ pond, Pacific Ocean, Earth, fresh water
Lake, Atlantic Ocean, Southern Ocean, salt water

Learning Standard Student Friendly Language

What do students need to know? | water sources including local watersheds | know different kinds of water sources on the Earth
Content
local First People’s knowledge of water: connection to | know the local Frist Peoples’ understanding of water
other systems
What do students need to do? Ask questions about familiar objects and events | can ask question about things | am curious about
Curricular Competencies
Questioning and predicting
What do students need to do? Sort and classify data and information using | can sort organize my learning in different ways
Curricular Competencies drawings, pictographs and provided tables
Processing and analyzing data and
information
What do students need to do? Communicate observations and ideas using oral or | can share my learning and ideas in different ways
Curricular Competencies written language, drawing, or role-play
Communicating

| am a critical thinker...

Slide 15 Moore, 2025
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Content Goal: water sources including local watersheds

Student friendly: | know different kinds of water sources on the Earth

Approaching

Emerging

Developing

Confident

Extending

| know the
difference between
land and water on
the Earth

| know that Earth
has salt water and
fresh water

| know that water is a
natural resource that is
found in oceans, lakes,
ponds, rivers, streams,
wetlands, and glaciers

| know that freshwater
habitats are found in rivers,
ponds, lakes, and wetlands

| know that saltwater
habitats are found in
oceans and seas

| know that much of Earth’s
fresh water is in the form of
ice and snow at the north and
south poles, found in glaciers,
or stored underground
(groundwater)

I know that clean
fresh water has no
taste, colour, or
smell

Curricular Competency Goal: Processing and analyzing data and information
Sort and classify data and information using drawings, pictographs and provided tables

Student friendly: | can sort and organize information in different ways

Approaching

Emerging

Developing

Confident

Extending

| can sort information
into familiar categories
using concrete familiar
objects

| can sort information by
a category or theme

| can organize
information visually by
following a model

| can organize information
visually with pictures and
drawings

| can organize information
in a table by following a
model

visual to organize

| can create a table or

information and data

| can organize data with
multiple variables visually
or on a table

Moore, 2025
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Guiding Unit Question: Why is water important to living things and the environment?

Lesson Goal(s):
| know different kinds of water sources on the Earth
| can sort and organize information in different ways

Date

Connecting Activity: picture/word sort using unit vocabulary

Mini Lesson: Watch a video about the different kinds and sources of water

Processing Tasks: Modelling the building of a mind maps to organize different kinds and sources of
water
— R
I Need to... ¢ | Must... ¢ ICan... 1 Could... « 1Can Try to...
Find the water on a Find out 2 Find Choose a habitat | Choose a
picture of the Earth ! differentkinds | examplesof | thatisinwater different habitat
i ofwaterinthe | the2kinds . - Add examples of !
Talk about whereyou | world & addto | ofwaterand | living things that . Compare the
see water in the ' mind map i add to your i live in there i habitats to each
world around you mind map other
Access ' All ' Most ' Few ~ Challenge

Transforming & Personalizing Activity:
Connect 1/Connect 2 — what did we learn about water today?

Supports

- Visuals (JR, KM,
10)

- Graphic
organizer (LP,
IM, RE, IR, JO)

- Different levels
of text (IR, LL)

- Pre teach vocab
(KM, 10, IR)

- Hands on (J, KO)

- Step by step
instructions (IM,
RE, JR, KO)

- Options for
challenge (SD)

- Accessible entry
point (JR)

- Model to refer
to(JR, KM, JO,
LL) (writing)

Moore, 2025
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Content Goal: water sources including local watersheds

Student friendly: | know different kinds of water sources on the Earth

Approaching

Emerging

Developing

Confident

Extending

| know the
difference between
land and water on
the Earth

| know that Earth
has salt water and
fresh water

| know that water is a
natural resource that is
found in oceans, lakes,
ponds, rivers, streams,
wetlands, and glaciers

| know that freshwater
habitats are found in rivers,
ponds, lakes, and wetlands

| know that saltwater
habitats are found in
oceans and seas

| know that much of Earth'’s
fresh water is in the form of
ice and snow at the north and
south poles, found in glaciers,
or stored underground
(groundwater)

| know that clean
fresh water has no
taste, colour, or
smell

Curricular Competency Goal: Processing and analyzing data and information
Sort and classify data and information using drawings, pictographs and provided tables

Student friendly: | can sort and organize information in different ways

Approaching

Emerging

Developing

Confident

Extending

| can sort information
into familiar categories
using concrete familiar
objects

| can sort information by

a category or theme

| can organize
information visually by
following a model

| can organize information
visually with pictures and
drawings

| can organize information
in a table by following a
model

| can create a table or | can organize data with

visual to organize

multiple variables visually

information and data or on a table

Moore, 2025



The Lesson

Slide 19 Moore, 2025



Why is water important to
living things and the
environment?

Slide20 o Moore, 2025



Our Goals Today!

| know different kinds of water sources on the Earth

| can sort and organize information in different ways

Slide 21 Moore, 2025
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Important Words

wetlands

stream
underground water
Indian Ocean
glacier

salt water

Arctic Ocean

river

dug out/ pond
Pacific Ocean
Earth

fresh water

lake

Atlantic Ocean
Southern Ocean

Moore, 2025
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Connect Activity

Your job...

1.  Cut out the boxes on the black line éi%\

2. Talk to your partner, are these words
you know or words you don’t know? @ @

3. Sortthe picture words into the boxes g

ooooo
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Connect Activity

g | know these words!

I’m not sure about
these words.

Moore, 2025



Connect Activity

Slide 25 Moore, 2025



Mini Lesson

Video

https://www.youtube.com/watch?v=bNWuQD7QHBc

Slide 26 Moore, 2025



Pt Ty

Let's Explore

Slide 27 Moore, 2025



Processing Activity

What can we learn about water?

Moore, 2023 Module &

Slide 28 Moore, 2025



Moore, 2023
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Template: Activity Scaffold

ﬁarning Goals:

Start Together

™

Go as far as you canl

Module &
Moore, 2025



Processing Activity

| know different kinds of water sources on the Earth s
| can sort and organize information in different ways =

Start Together
(" Find water on a picture of the Earth 3
Figue out whiich part of the Earth is water and whiich is
\_land? o
& N\
— Find the different kinds of water on the Earth
= Label the mind map with these two categories
8 \_ y 9
§- (" Find the examples where to find the different kind of water E
CAN @ | onthe Earth
“"\_i \_ Sort the pictures on the mind map ]
8 - : =
8 Choose a habitat that is in water
Sort & organize examples of living things that live on the
(_ mnid map 2
& X Qs =
Choose another habitat that is in water
Sort & organize examples of living things that live on the
(_ mnid map and compare th habitats 4
Moore, 2023 Module 6

Slide 30 Moore, 2025



Find water on a
picture of the

Earth

Figue out whiich
part of the Earth is
water and whiich
is land

Moore, 2023 Module 6

Slide 31 Moore, 2025



Find the different
kinds of water on
the Earth

Sort on the mind
map

Moore, 2023
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CAN

Find the examples where
to find the different kind of
water on the Earth

e \ ' Sort the pictures on the
@" N ~ mind map
Sowahersn Ceean { 2 | ( ) \ >‘E\ ( t & \ ( > ‘ )
;)! waoters e VA
gt /l
7.\

Moore, 2023 Module 6

Slide 33

Moore, 2025



Slide 34

Transforming & Personalizing Activity

What did we learn about water?

1. Choose a word that you know!

2. Usethe word to make a learning ¢0®
sentence @
3. Usetwo words to make a learning

sentence

ooooo



Transforming & Personalizing Activity

Moore, 2023 Module 6
Slide 35 Moore, 2025



Access

Support

Executive Function

Universal Design for Learning

The Universal Design for Learning Guidelines

The goal of UDL is learner agency that is purposeful & reflective, resourceful & authentic, strategic & action-oriented.

Design Multiple Means of

Engagement

Design Options for

Welcoming Interests & Identities
+ Optimize choice and autonomy (7.1)

« Optimize relevance, value, and authenticity (7.2)
+ Nurture joy and play(7.3)

Design Multiple Means of
Representation

Design Options for
Perception

* Support opportunities to customize the display of
information (1.1)

I e Support multiple ways to perceive information (1.2)

I + Address biases, threats, and distractions (7.4)

Design Options for
Sustaining Effort & Persistence @

+ Clarify the meaning and purpose of goals (8.1)

* Represent a diversity of perspectives and identities in
authentic ways (1.3)

Design Options for

Language & Symbols 2
» Clarify vocabulary, symbols, and language structures (2.1)

Design Multiple Means of
Action & Expression

Design Options for
Interaction ¢

Vary and honor the methods for response, navigation,
and movement (4.1)

Optimize access to accessible materials and assistive and
accessible technologies and tools (4.2)

Design Options for
Expression & Communication s

Use multiple media for communication (5.1)

* Optimize challenge and support (8.2)

« Foster collaboration, interdependence, and collective

learning (8.3)

+ Foster belonging and community (8.4)
+ Offer action-oriented feedback (8.5)

Design Options for

Emotional Capacity ¢

* Recognize expectations, beliefs, and motivations (9.1)
+ Develop awareness of self and others (9.2)

I * Promote individual and collective reflection (9.3)

* Cultivate empathy and restorative practices (9.4)

f)CAST Until learning has no limits°

« Support decoding of text, mathematical notation, and
symbols (2.2)

« Cultivate understanding and respect across languages
and dialects (2.3)

* Address biases in the use of language and symbols (2.4)

Use multiple tools for construction, composition, and
creativity (5.2)

Build fluencies with graduated support for practice and
performance (5.3)

I o |llustrate through multiple media (2.5)

Design Options for
Building Knowledge i)

e Connect prior knowledge to new learning (3.1)

and relationships (3.2)

Address biases related to modes of expression and
communication (5.4)

Design Options for
Strategy Development

Set meaningful goals (6.1)

. ng 15 Eana explore DHEEEI'HS, CI'IE cal IEBELIFES, Elg IaEHS,

Anticipate and plan for challenges (6.2)

Organize information and resources (6.3)

s Cultivate multiple ways of knowing and making meaning (3.3)

Enhance caeacig for monitorinﬁ progress (6.4)

« Maximize transfer and generalization (3.4)

Challenge exclusionary practices (6.5)

udlguidelines.cast.org © CAST, Inc. 2024

Suggested Citation: CAST (2024). Universal Design for Learning Guidelines version 3.0 [graphic organizer]. Lynnfield, MA: Author.

Moore, 2025



Universal Design for Learning: Lesson Design

Example Lessons

- Grade 2 Science

- Grade 8 Humanities

- Grade 11/12 Industrial Design



Grade: 8 Subject Area(s): Humanities Planning Team:
Big Idea: Questioning what we hear, read, and view Unit Guiding Question(s): As an active citizen, how can | educate myself about important social
contributes to our ability to be educated and engaged justice topics? As an active citizen, how can | educate others about important social justice topics?
citizens.
Curricular Language Student Friendly Language Possible Lesson Activities & Assessment Tasks
Content Goal | oral language features and strategies | know strategies to help me be a confident * Watch different TED talks to co-create criteria and
speaker determine strategies of a confident speaker (looks like,
| know how to use speaking strategies to sounds like, feels like)
help communicate my thinking » Students perform a TED talk about a social justice topic
meaningful to them using oral language strategies
Content Goal | elements of visual and graphic texts | know strategies to help me use visuals to * Watch different TED talks to co-create criteria and
share my thinking determine how speakers use visuals to share their
message (looks like, sounds like, feels like)
| know how to use visuals and graphics to * Students perform a TED talk about a social justice topic
help communicate my thinking meaningful to them visual strategies
< réb ES Construct meaningful personal connections | can make connections between myself, * Watch TED talks that reflects a social justice topic
= g 5 '§ between self, text, and world texts and the world reflective of the world and connects to them personally
o c 3.9
§ § 2 :‘3 z) Synthesize ideas from avariety of sources to | can find patterns between ideas from a * Research for their own TED talk includes multiple
298 . g § .9 build understanding different sources and texts to build sourcesand texts and their talk includes ideas that
EE®TE S 3 understanding connect sourcees together
3 000 g 4
OO0 0O o=
- Use writing and design processes to plan, | can use writing to plan, develop, and * Cocreating criteria using graphic organizers
% . @ develop, and create engaging and create engaging and meaningful oral texts * Create a speech or plan a speech using writing about a
= = =2 meaningful literary and informational texts for for an audience social justice topic important to them
g— T § 8 a variety of purposes and audiences * Practice speechincluding feedback and self assessment
S¢S = * Hold TED talk event speech with an audiences
= @O 9
§ 5 g b Assess and refine texts to improve their clarity, | | canreflect on feedback and revise my * Using co created criteria, reflect on feedback and self
3O g E effectiveness, and impactaccording to writing and speaking so it makes sense, and assess to improve and practice TED talk for final event
T3 €3 purpose, audience, and message communicates my message in an effective * Practice speech in front of different audiences and
3 8 2 = way audience sizes

Slide 38

Backward Design Unit Planning Template



https://curriculum.gov.bc.ca/curriculum/english-language-arts/8/core
https://curriculum.gov.bc.ca/curriculum/english-language-arts/8/core#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/8/core#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/8/core#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/8/core#;

Slide 39

citizen, how can | educate others aboutimportant social justice topics?

Guiding Unit Question: As an active citizen, how can | educate myself about important social justice topics? As an active

Mini Lesson: Watch a TED talk, look for what the speaker does to be a confident

Processing Tasks: Co-construct criteria (what do confident speakers look like and sound
like, what does it feel like to watch them)

I Need to... ! | Must... ! I Can... ! I Could... ! ICanTryto...
ChooseaTed 1 Listwhatthe , Followthe 1 Givefeedbacktor Respondtoone
Talkand : speaker does |, sameprocess | one of the : of the TED talks
watch it. . tokeepyou | withanother | speakerson | witha
Figure out | engaged. ! TEDtalkand | whattheydo \  connection, a
whatthethe | Whatdoesit | comparethe | well,andone \  questionoran
speaker‘s | look like, ! speakers ! thingthatyou | opinionabout
messageis | sound like ! I thinkthey could |  their message

1 feel like? 1 1 improve on !

Transforming & Personalizing Activity: Exit slip - If you were going to make a POWERFUL Ted
Talk, what are something you would do? What would be a topic you would talk about?

Lesson Goal(s): Date
| know strategies to help me be a confident speaker
| know strategies to help me use visuals to share my thinking
X e - - Supports &
ting Act : teach f L
Connecting Activity: discussion and pre teaching of newvocabulary Strategies

- Proximityto N,
scribe, strategic
group members,
checkin,
reassurance,
redirection to
prompts, task
break down,

- Strategic
locations, groups
of 2 or 3, translated
videos,

- Visuals, vocab
review,

- Modeling,
interesting ted talk,

- Preteach
vocabulary

- power point/
document camera

- Interestingted
talks

- Youth speakers

- Nottoo longvideos

Abowtralaoy ot

issllos

Lesson Planning Template — Shelley Moore, 2025

RPrawnnliao Q CAhnalla v

Adapted from




As an active citizen, how can |

educate myself about important
social justice topics?

As an active citizen, how can |
educate others about important
social justice topics?

Slide40 o Moore, 2025



Goals for Today:

| know strategies to help me be a
confident speaker

| know strategies to help me use
visuals to share my thinking

Slide42 o Moore, 2025



Learning Goals

| know strategies to help me be a confident speaker

| know strategies to help me use visuals to share my thinking

9
-+
)
q
~+
=2
®
q
Q

ued noA se lejse 09

Slide 43

| NEED to
- choose a QR code, watch the TED talk
- notice what the message of this TED talk is

| MUST

- notice what this TED talk LOOKS like

- notice what this TED talk SOUNDS like
- notice what this TED talk EEELS like

| CAN
- analyze another QR code and compare speakers

L COULD
- offer some feedback to the TED speaker

LCANTRY TO
- make a connection, question or opinion about the Ted Talk

Supports & Strategies Available

e Choice toworkaloneorin
pairs

* Choice of Ted Talk

e Subtitles/translations
available

* One person can be the writer

* One person can be the
speaker

* Choice of Challenge

* Choice of where to go
(hallway, next door,
classroom)

Shelley Moore, Lake Trail Middle, 2018



What strategies do TED talk speakers use to share their thinking and help them feel confident?

. What is the What does the What doesthe | ' nat are you feeling
Title of TED Talk . . when you watch the
message? Speaker look like? | speaker sound like? speaker?

Under the Table

QR Code

Slide 44 Shelley Moore, 2018



Learning Goals

| know strategies to help me be a confident speaker

| know strategies to help me use visuals to share my thinking

9
-+
)
q
~+
=2
®
q
Q

ued noA se lejse 09
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| NEED to
- choose a QR code, watch the TED talk
- notice what the message of this TED talk is

| MUST

- notice what this TED talk LOOKS like

- notice what this TED talk SOUNDS like
- notice what this TED talk EEELS like

| CAN
- analyze another QR code and compare speakers

L COULD
- offer some feedback to the TED speaker

LCANTRY TO
- make a connection, question or opinion about the Ted Talk

Supports & Strategies Available

e Choice toworkaloneorin
pairs

* Choice of Ted Talk

e Subtitles/translations
available

* One person can be the writer

* One person can be the
speaker

* Choice of Challenge

* Choice of where to go
(hallway, next door,
classroom)

Shelley Moore, Lake Trail Middle, 2018



AT A R S

TED Talks Names of group members:
Title What is the message of What does this TED talk What does this TED talk What does this TED talk
this TED Talk? look like? sound like? feel like?

VOV ey

( ]\‘\f\‘\ \\C( (t{\l‘,(, &( .\\

/ Oy ercoming hopelessness

(Paste OR code here)

Moore, 2025
Slide 51
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TED Talks

Names ofgroup members: [

Title

What is the message of
this TED Talk?

What does this TED talk
look like?

What does this TED talk
sound like?

What does this TED talk

feel like?

|

i
The unexpected face of
homelessness

=
F

“90e bought the homeless
Ay o shoes and she
idn't  woow A\he hame'ess
clole  he Shoes!

- she falked about how
By 'V‘c‘l’ “’;3 She Was
Many ff\\ei fl
“Nevec ddae  people
By ihere cover

T have

-The screen o Yhe
back was  quote says
S| ovght him thase
Shoes ‘pecowse he
ddnt have any”

~ghowing o ‘eonch pictore

-She sounds m\\a corfl
Ao what shes talin
TNk sounbs A

—She makes you feel

so wsprred

"3 oode YV somesh®
\2»eb.,> (het shels Aelus [emotonal

— neves
by Yhee

wene PeRE

cover

Moore, 2025
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Rt S IR s P AL A 0

S &R e BN R Bes

53 F L 2 Y
LAY B

TED Talks Names of group members: ‘—’T
, i D ta
- What is the message of What does this TED talk What does this TED talk What does thkls :’E
Tltle this TED Talk? look like? sound like? fgl_ like?
> J [ [ . 4O UK mspfing
in+h| N I< LLDO J"‘ Ui 5va Is oun (} //i k (/}
WLMJ\ %U v say Mfuwﬂ+ r(d dot Smavt osforishin
[
| |} Precenbable calming 1Be thanainu
Satbiskilees b 7 flow e rese i Dark- room Clapp a7 ’ g
Hinl yhat we say, o s r{ ufSe*"‘j
o L\A o Q6 3}5’2‘*’ V.ij P() oev U’Ee
Vi g} ‘ pe CO, ‘ :
oha CMQV' bfx,a IZ-//L/
A

(Paste QR code here)

Moore, 2025



Exit Slip — Choose one

1. If you were going to make a Name \
POWERFUL Ted Talk, what

are some things you
would do?

2. What would be a topic you
would talk about?

Slide 54 Shelley Moore, Lake Trail Middle, 2018 Moore, 2025



Access

Support

Executive Function

Universal Design for Learning

The Universal Design for Learning Guidelines

The goal of UDL is learner agency that is purposeful & reflective, resourceful & authentic, strategic & action-oriented.

Design Multiple Means of

Engagement

Design Options for
Welcoming Interests & Identities )

+ Optimize choice and autonomy (7.1)

« Optimize relevance, value, and authenticity (7.2)

« Nurture joy and play (7.3)

Design Multiple Means of

Representation

€

Design Options for
Perception

* Support opportunities to customize the display of
information (1.1)

e Support multiple ways to perceive information (1.2)

+ Address biases, threats, and distractions (7.4)

Design Options for
Sustaining Effort & Persistence @

+ Clarify the meaning and purpose of goals (8.1)

s Represent a diversity of perspectives and identities in
authentic ways (1.3)

Design Options for

Language & Symbols 2
» Clarify vocabulary, symbols, and language structures (2.1) I

Design Multiple Means of
Action & Expression

Design Options for
Interaction

e Vary and honor the methods for response, navigation,
and movement (4.1)

e Optimize access to accessible materials and assistive and
accessible technologies and tools (4.2)

Design Options for
Expression & Communication s
« Use multiple media for communication (5.1)

* Optimize challenge and support (8.2)

« Foster collaboration, interdependence, and collective

learning (8.3)

+ Foster belonging and community (8.4)
+ Offer action-oriented feedback (8.5)

« Support decoding of text, mathematical notation, and
symbols (2.2)

* Use multiple tools for construction, composition, and
creativity (5.2)

e Cultivate understanding and respect across languages
and dialects (2.3)

e Build fluencies with graduated support for practice and
performance (5.3)

* Address biases in the use of language and symbols (2.4)

e Address biases related to modes of expression and

I o lllustrate through multiple media (2.5 I communication (54)
Design Options for Design Options for Design Options for
Emotional Capacity ¢ Building Knowledge i) Strategy Development

* Recognize expectations, beliefs, and motivations (9.1)

+ Develop awareness of self and others (9.2)

* Promote individual and collective reflection (9.3)

e Cultivate empathy and restorative practices (5.4)

f)CAST Until learning has no limits°

e Connect prior knowledge to new learning (3.1)
e TTENTENt and eXplore paterns, crocareatares, pe e |
and relationships (3.2)

* Set meaningful goals (6.1)

» Anticipate and plan for challenges (6.2)

* Organize information and resources (6.3)

s Cultivate multiple ways of knowing and making meaning (3.3)

e Enhance caeacig for monitorinﬁ progress (6.4)

| « Maximize transfer and generalization (3.4) |

e Challenge exclusionary practices (6.5)

udlguidelines.cast.org © CAST, Inc. 2024

Suggested Citation: CAST (2024). Universal Design for Learning Guidelines version 3.0 [graphic organizer]. Lynnfield, MA: Author.



Universal Design for Learning: Lesson Design

Example Lessons

- Grade 2 Science

- Grade 8 Humanities

- Grade 11/12 Industrial Design



Slide 59

Backward Design Unit Planning Template: Building the Curricular Air Plane

Grade: 11/12

Subject Area(s): Industrial Design

Planning Team: Ryan & Westview

Big Idea: Personal design interests require the evaluation and

refinement of skills

Unit Guiding Question(s): How can we work together, to refine our
design skills?

Content Goal

| know relation
of structure and power to motion

| know that power will effect motion
| know that a structure will change based on the powerand motion
thatis needed

Content Goal

| know power and torque

I know how power and torque effect each other

Content

| know friction and traction

| know how friction and traction effect each other

Curricular
Competency Goal

| can Understanding context

| can describe why we are building a trebuchet

Curricular
Competency Goal

| can define by make decisions about premises
and constraints that define the design space,
and identify criteria for success

| can identify a design problem and suggest possible ideas or
solutions for success

| can suggest ideas within constraints (price, size, time etc.)

Curricular
Competency Goal

| can define by Determining whether an activity
is collaborative or self-directed

| can decideifit is best to work with a group, a partner or alone -
based on the activity/ task

Curricular
Competency Goal

| can prototype by Choose aformfor
prototyping and develop a plan thatincludes
key stages and resources

| can make a plan to create a prototype thatincludes the steps and
the materials that |/we will need

Curricular | can Individually or collaboratively identify and | can be a part collaborative decision to choose the final design
Competency Goal assess skills needed for design interests
Curricular | can make by ldentify appropriate tools, | can choose the right tools and materials for the job

Competency Goal

technologies, materials, processes, cost
implications, and time needed

| can choose the right tools and materials within constraints (e.g.
price, time, space)

Curricular
Competency Goal

| can Create design, incorporating feedback
from self, others, and results from testing of the
prototype

| can receive constructive feedback from myself, others and my
results and using it to make the design better

Moore, 2025
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Guiding Unit Question: How can we work together, to refine our design skills?

Lesson Goal(s): | can be a part of a collaborative decision to choose a final design Date
X . . - . . 2 Supports &
Connecting Activity: What is a trebuchet? Provocation and discussion about vocabulary Strategies
- visuals,
background

Mini Lesson: Introduce goals of the unit

members and make a group decision

Processing Tasks: Self reflect on our strengths and stretches to determine our group

[

INeedto... ! IMust.. ! ICan... ! I Could... ! ICanTryto...
Knowwhata 1 Reflecton 1 Talkto other Asagroup 1 Justify your
trebuchet is, : your own | students who | make a | decision as to
how they . strengthsand | compliment | descision | whythispartisa
work and | stretchesiin | your stregnths | together . good fitfor the
what their . this class | &strtchees | aboutwhat | skills of your
parts are ' ! nadtocreate | part oftheee | group

: ! aworking ! trebuchet :

! 1 group I youwantto !

build

knowledge oof
Trebuchets, hands
on activity, help
student to be aware
of their strengths
(confidence), choice,
graphic organizers,
pre teach vocabulary

Transforming & Personalizing Activity: How will your strengths supportyou inin this group design

project?

Evidence of
Learning Created
Student Self
reflection
Group’s decision
making and
justification
organizer, photos

Moore, 2025



Whatis a Trebuchet?

Pivot

+— Counterweight

Payload

Slide 61 . Moore, 2025



How can we work
together, to refine our
design skills?

Slide 62 o Moore, 2025



Backwards Design Plan
Goals for this Unit; What do we need to know?

| know that power will affect motion

| know that a structure will change based
on the power and motion that is needed

| know how power and torque effect
each other

| know how friction and traction effect .
each other

Slide 63 Moore, 2025
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Backwards Design Plan 7
Goals for this Unit: What do we need to do?

| can identify a design problem and suggest possible ideas or solutions for success
| can suggest ideas within constraints (price, size, time etc.)

| can decide if it is best to work with a group, a partner or alone — based on the activity/
task

| can make a plan to create a prototype that includes the steps and the materials that
|/we will need

| can be a part collaborative decision to choose the final design
| can choose the right tools and materials for the job
| can choose the right tools and materials within constraints (e.g. price, time, space)

| can receive constructive feedback from myself, others and my results and using it
to make the design better

Moore, 2025



Today’s Goal:

| can be a partof a
collaborative decision to
choose a final design

Slide 65



First: we need to create collaborative working
groups

First think individually..

My Strengths My Stretches

What am | good atin this class? What is hard for me in this class?

What can | help others with, inthis | What do | need help with, in this
class? class?

Slide 66 Moore, 2025
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Now think Collaboratively...

Find a group that has:

- different strengths than you

- people that can help you with
your stretches

Slide 68



Group members:

The part our group wants to designis the:

What are the strengths of our groups? What will our group need help with?
Why do we want to design this part? How will our strengths help us to design
this part?

Slide 71 Moore, 2025



Access

Support

Executive Function

Universal Design for Learning

The Universal Design for Learning Guidelines

The goal of UDL is learner agency that is purposeful & reflective, resourceful & authentic, strategic & action-oriented.

Design Multiple Means of

Engagement

Design Options for
Welcoming Interests & Identities )

+ Optimize choice and autonomy (7.1)

« Optimize relevance, value, and authenticity (7.2)

+ Nurture joy and play (7.3)

+ Address biases, threats, and distractions (7.4)

Design Options for
Sustaining Effort & Persistence @

+ Clarify the meaning and purpose of goals (8.1)

Design Multiple Means of

Representation

Design Options for
Perception

* Support opportunities to customize the display of
information (1.1)

e Support multiple ways to perceive information (1.2)

* Represent a diversity of perspectives and identities in
authentic ways (1.3)

Design Options for

’ Action & Expression

Language & Symbols 2
» Clarify vocabulary, symbols, and language structures (2.1)

Design Multiple Means of

Design Options for
Interaction

e Vary and honor the methods for response, navigation,
and movement (4.1)

e Optimize access to accessible materials and assistive and
accessible technologies and tools (4.2)

Design Options for
Expression & Communication s
« Use multiple media for communication (5.1)

* Optimize challenge and support (8.2)

« Foster collaboration, interdependence, and collective

learning (8.3)

« Foster belonging and community (8.4)

+ Offer action-oriented feedback (8.5)

Design Options for
Emotional Capacity ¢

« Support decoding of text, mathematical notation, and
symbols (2.2)

« Cultivate understanding and respect across languages
and dialects (2.3)

I * Address biases in the use of language and symbols (2.4)

o |llustrate through multiple media (2.5)

Design Options for
Building Knowledge i)

* Use multiple tools for construction, composition, and
creativity (5.2)

e Build fluencies with graduated support for practice and
performance (5.3)

e Address biases related to modes of expression and
communication (5.4)

Design Options for
Strategy Development

* Recognize expectations, beliefs, and motivations (9.1)

+ Develop awareness of self and others (9.2)

* Promote individual and collective reflection (9.3)

* Cultivate empathy and restorative practices (9.4)

f)CAST Until learning has no limits°

e Connect prior knowledge to new learning (3.1)

and relationships (3.2)

. ng 15 E5na explore DHEEEI'"S, C IE cal IEEELI €5, Elg |aess,

* Set meaningful goals (6.1)

» Anticipate and plan for challenges (6.2)

* Organize information and resources (6.3)

s Cultivate multiple ways of knowing and making meaning (3.3)

e Enhance caeacig for monitorinﬁ progress (6.4)

| « Maximize transfer and generalization (3.4)

e Challenge exclusionary practices (6.5)

udlguidelines.cast.org © CAST, Inc. 2024

Suggested Citation: CAST (2024). Universal Design for Learning Guidelines version 3.0 [graphic organizer]. Lynnfield, MA: Author.



Universal Design for Learning: The Ramp for Learning

Provide multiple means of Provide multiple means of Provide multiple means of

Engagement Representation Action & Expression

Affective Networks & A Recognition Networks =/ Strategic Networks L

The “WHY" of Learning “'\\_‘ S The “WHAT" of Learning Dy The "HOW" of Learning
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Access

Support

Executive Function

Universal Design for Learning

The Universal Design for Learning Guidelines

The goal of UDL is learner agency that is purposeful & reflective, resourceful & authentic, strategic & action-oriented.

Design Multiple Means of

Engagement

Design Options for

Welcoming Interests & Identities

* Optimize choice and autonomy (7.1)

« Optimize relevance, value, and authenticity (7.2)
+ Nurture joy and play(7.3)

+ Address biases, threats, and distractions (7.4)

Design Options for

Sustaining Effort & Persistence @

+ Clarify the meaning and purpose of goals (8.1)
« Optimize challenge and support (8.2)

* Foster collaboration, interdependence, and collective
learning (8.3)

+ Foster belonging and community (8.4)
+ Offer action-oriented feedback (8.5)

Design Options for

Emotional Capacity )

* Recognize expectations, beliefs, and motivations (9.1)
+ Develop awareness of self and others (9.2)

* Promote individual and collective reflection (9.3)

* Cultivate empathy and restorative practices (9.4)

f)CAST Until learning has no limits’

Design Multiple Means of
Representation

Design Options for

Perception

* Support opportunities to customize the display of
information (1.1)

e Support multiple ways to perceive information (1.2)

* Represent a diversity of perspectives and identities in
authentic ways (1.3)

Design Options for
Language & Symbols
» Clarify vocabulary, symbols, and language structures (2.1)

« Support decoding of text, mathematical notation, and
symbols (2.2)

« Cultivate understanding and respect across languages
and dialects (2.3)

e Address biases in the use of language and symbols (2.4)
o |llustrate through multiple media (2.5)

Design Options for
Building Knowledge i)
« Connect prior knowledge to new learning (3.1)

« Highlight and explore patterns, critical features, big ideas,
and relationships (3.2)

» Cultivate multiple ways of knowing and making meaning (3.3)

« Maximize transfer and generalization (3.4)

Design Multiple Means of
Action & Expression ‘\3

Design Options for
Interaction ¢

e Vary and honor the methods for response, navigation,
and movement (4.1)

e Optimize access to accessible materials and assistive and
accessible technologies and tools (4.2)

Design Options for
Expression & Communication s
« Use multiple media for communication (5.1)

* Use multiple tools for construction, composition, and
creativity (5.2)

e Build fluencies with graduated support for practice and
performance (5.3)

o Address biases related to modes of expression and
communication (5.4)

Design Options for

Strategy Development

* Set meaningful goals (6.1)

« Anticipate and plan for challenges (6.2)

* Organize information and resources (6.3)

* Enhance capacity for monitoring progress (6.4)
* Challenge exclusionary practices (6.5)

udlguidelines.cast.org © CAST, Inc. 2024

Suggested Citation: CAST (2024). Universal Design for Learning Guidelines version 3.0 [graphic organizer]. Lynnfield, MA: Author.



A 4
Our time together ‘

 Capturing student voice through a strength-
based perspective

* Collating strength-based data

* Needs Based Planning

* Backwards Design

* Learning Continuums & Access Points

* Inclusive Lesson Planning using UDL

Shelley
MOORE PH.D.
2023




Strategies and
Frameworks to
support Inclusive
Classrooms Design

Growth Year:

Goals: | want to grow in these areas:

N RS S Grades ______

identitles: | am...

Needs: | need this support in these areas to grow:

SupBorts: | need this in my gardento grow:
Interests: | really like and/or what to learn mere about: .

m really good at and/or could teach others:

s is what makes it hard for me to grow:

‘Thank You For helping me GROW.

Moore, 2023

Child: Child: Child: Child: Child:

What are

What are
your famiy? chid and your family?

What are the identities of your
famiy?

What are the identities of your
chid and your famiy?

What ae the identities of your
chid and your famiy?

What are the interests of your
chid and your family?

What are theinterests of your
chid and your famdy?

What are the interests of your
chiid and your famiy?

What are the interests of your
child and your family?

What are the interests of your
chid and your famiy?

What are the strengths of your | What are your | Whatare gths of your | What are ngths of your | What are the strengths of your
chid? chid? chid? chid? chid?

Whatis hard for your chidin
& p

Whatis hard for your chidin | Whatis hardfor your chidin | Whatis hard for your childin | Whatis hard for your chid in
What do they i i i

What do they What do they What dothey | this community? What do they
vith? with?

Whatis gettingin the way for | What s getting in the way for | What s getti yfor | Whatis getti yfor | Whatis gotting in the way for
yourchid tofeelasenseof | yourchidtofeslasenseof | yourchidtofesiasenseof | your chid tofeelasenseof | your chid tofeela sense of

belonging and this | belonging and his | belonging | bel this | belonging this
‘community? What s getting n | community? Whatis gettingin | community? Whatis gettingin | community? What s getingin | community? What s getting in

the way for the family? the way for the family? the way for the famiy? the way for the famiy? the way for the family?

Who am 12 Profile I THIS IS ME!

y Things rm
alone:

g =)
2

Things I'm very good ator | Things | like to do with my ke to do with my.

- B

‘ Things | would like to get

better at in this class are:

Things. ( ) yor My he Th y
know about me: myself are: show what | know is:

= =) =

Class Review: School Team: Date:
Class Dimensions.

Class Identities Class Interests Classroom Strengths Classroom Stretches
Student Perspectives: Student Perspectives: Student Perspectives: Student Perspectives:

Team Perspectives: Team Perspectives: Team Perspectives: Team Perspectives:

“Team Goals

Some big questions and/or goals that we have for this cl

Team Reflec & Decisions

Wit works well for this class? What else can we do to reduce barriers for this class?
I Support Planning: Collaborative Needs Based Reflection
Targat Classrosm: Classroan Taachar{s): Support Teachars/Staff: Data:

Leak at tha fallvang areas of nead as a taem
Racord naeds far students who hawe IERs Indiidual education plan) andior L5Ps Jearing support plan)
4. ¥ou can rafar ta individusl s and o s well A5 spac ta deterning nands if usabul

2

A, Racord needs for students 0 class wha dg not hava 1R or L5P
4. ook Far clhusters of naed and raflect an commurnity mpect
. Daterming pricity classroom noeds to gevelop Clasarcom Supgort Flen
::"‘:‘l’"‘: ::- Thianoad Impacts o Thia la an Indhidust
the cemmunity maniged over Paac ara wndfar
{urdariing and or thare ks a Tt community dees not
o, elugtar of studants eritical Riad sUpEOrt in this
who hava this naed aram
hawa [EF/LEPs)
Addiction
Aztendance/ Lateness
Asrentinn
Anziatyl Daprassion
uilying

Domenunlcatar (recepitive)
Corrrnicaton (Esprassie)
Catings Frad/ Allargies
rgagrment! Mosivaticn
UL E FUncEiening

arnilyd Commmn by lenkity
Egtetion Anger
Greif Trauma
Gross/Fine Motar Skills
ntaliactia GGty aecansy

Callsbarat

a Naads Basad Heflaction Ir. Shalky Maora,

Help us get to know: Date:

on connected to entities nterests Strengths Stretches Needs
Whoareyouandhow  Whatwords wouldyou  Whatis What s good  Whatis hard for What does
do you know use to describe interested in? at? S need support with?
? ? What do they like to do
What groups is on thelr own? With What can they teach What is important for
connectedtontheir _ their friends? Family?  others? What do you think people to know about
community? Community? wants to get ?
better at?

Person 1:

Person 2:

Person 3:

Person 4:

Making Collaborative Decisions: A Menu of Support

Options for how | {a support teacher) can support you (a classroom teacher) to support this class?

Classroom Support Classroom Support Cont. Individual Student Support
o o o

D Shelley ho

Need: Students in Mind:
Who neecs the MOST support What supports & strategies are useful for ONEZ (Individualized)
Essential
.S-? ‘What supports & strategies are useful for SOME® (Choice for ALL]
= .
j Targeted .
‘What supports & strategies are useful for MOST/ALL?
Universal . SI E 2
Woore, 2023 Who needs the MOST challenge? 0 0 .

2023



. o : Grade 4 Math I T

St rategles and ::::Lm-mm»w Ut Guiding Qs w;:;:;«;;;;; E E ; ; % i :E Eégg ; ii % E E :E
" - SRR AR G HE R

Frameworks to £ HHHI | L §§ 1 it
uii‘:ee':nlil‘glidliii q;i!

support Inclusive
Classrooms Design

Content

Ditfarantiation of Evidence
Assessment Tasks
Learning Standards/ Outcomes

to Capturs Learning Wris | Dml | Db S Student fnendiy:
Grade Lavel Praficlonaoy
* Ao for Learming Takj)
Appreaching ! el | | — —

*  Ammureni s Lsaming Tasks T T

| ]

| ]

| ]

| ]

i :

i i

2. We started with the most essential concept of the outcome

and then we added on complexity
»  Kmeoowrei of Lesening Tsakda)

- 3. We extended the grade level scaffold to include an and
| ﬁarning Goals:
r e

z
3
H
a

g
Goas far es you canl
NN

Y W W S ——
—— e —— —— ——

S

MOORE PH.D.
2023

Transforming & Personalizing Activity:

\
]
]
J
)
]/

3
2
z
g
%
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2024-2025 SD 20 Learning Series

Thinking back and looking ahead

https://docs.google.com/forms/d/e/1FAIpQLSffaOptBBfr3U-

yDIKNEMVNKSsSja_lyQ2ADpP3BA_la37wZ_A/viewform?usp=header S

MOORE PH.D.

y N 2023
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RE PH.D. g @tweetsomemoore

@fivemooreminutes

@fivemooreminutes

www.fivemooreminutes.com
«» www.blogsomemoore.com
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